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FOREWORD 



In the spring of 1972 over 1,000 public and nonpublic high schools, o 
relatively short notice, participated in the first phase of the National Longi 
tudinal Study of the High School Class of 1972. These schools cooperated 
with the National Center for Educational Statistics through vits contractor, 
the Educational Testing Service (ETS), in gathering extensive data from and 
about a sample of almost I8,000 # of their seniors and about 1,800 I2th-grade 
counselors. The success of the base-year survey depended on the voluntary 
cooperation of these schools, and the US. Office of Education (USOE) is 
grateful for the' time, energtf, and resources jso willingly and generously 
given by their staffs and students during a very busy time of year. 

Followup data will be requested from these 18,000 young adults *ft inter- 
vals over a projected total period of 6 to 8 years. Thus the study will make 
repeated observations ot the same individuals over the period when their 
career paths begin to emerge. By examining the relationships between their 
schooling and other experiences and their subsequent choices and progress, 
we hope to provide valuable information for planners, policymakers, and 
educational researchers to use in improving the educational system by 
making it more responsive to students and their needs. 

This report was prepared to provide participating school personnel and 
other concerned educators with a short summary of the National Longi- 
tudinal Study and some of the results to date. Part I of this report describes 
the planning and development of the National Longitudinal Study. Part II 
presents a brief description of the characteristics, plans, and attitudes of 
the students as they were about to leave high school. A comprehensive, 
detailed presentation of the base-year survey findings will be published 
later. In-depth analysis involving followup as well as base-year data will be 
initiated in the coming months 
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INTRODUCTION 



In 1968 the National Center lor Educational 
Statistics (JVCES) conducted a survey of educa- 
tional policymakers and researchers to determine 
specific statistical needs. The respondents ex- 
pressed a need for student data that would permit 
comparisons of student educational experiences 
with later outcomes. In 1969, NCES started plan- 
ning lor a national longitudinal survey of high 
school graduates^ as the first in aj series of longi- 
tudinal studies of educational effects. A repre- 
sentative sample of high school seniors was to be 
selected, traced through postsecjondary experi- 
ences, including education and training, and then 
followed for some time after ^ntcring the job 
market. 

In April 1970. leading educational researchers 
and administrators met with Federal officials in 
Washington, I ).(.'., to advise NCES on plans lor a 
national longitudinal survey. The resulting Na- 
tional l ongitudinal Study of the High School 
Class of 1972. reflected their guidance and the 
interests of a number of USOE bureaus, including 
the Office ot Planning, Budgeting, and Evalua- 
tion, the Bureau of Postsecondary Education, the 
Bureau of Occupational and Adult Education, the 
Bureau of Programs lor the Handicapped, as well 
as the Nat onal Center lor Educational Statistics. 
Four advisory committees provided guidance wi 
the planning and implementation of the survey. 
One committee was, composed of research experts 
and representatives 1 of various educational orga- 
nizations: two others were made up of officials of 
State education agencies; and the lourth. an inter- 
nal USOE users' committee, represented the data 
needs of the various oft ices and bureaus ol the 
I S. Department of Health, Education, and Wel- 
lare (DM W) and I SOF. 

Survey data collection instruments and pro- 
cedures were designed during the 1970-71 school 
>ear and tested on a small sample ol seniors in the 
spring of 197 1 The lull-scale study was initiated 



in the spring of 1972. Over 1,000 public and non- 
public schools and almost 18.000 seniors partici- 
pated in ttie base-year survey. Attempts were 
made to contact these same individuals again in 
the fall of 1973 for followup information concern- 
ing their activities since leaving high school and 
their plans with regard to education, training, 
and jobs, f rom time to time in the future, addi- 
tional information will <be sought from these 
young adults. 

The unique orientation of the longitudinal ap- 
proach % ( i.e.. the concern with the lives and de- 
velopmental patterns of individuals over a period 
of time) is essential for determining the effects of 
educational programs, policies, and practices, the 
longitudinal design permits the identification of 
temporal sequences of changes in variables, an 
important step in the detection and explication of 
causal associations among variables. Examination 
of the educational and occupational experiences 
ol individuals and of the development of their 
aspirations, attitudes, and activities provides the 
broad predictive and diagnostic information 
needed for meaningful educational planning. The 
lull value of the longitudinal approach will be 
realized only when data on the same individuals 
are analyzed for two or more points in time 
Analysis ol tall 1973 data in conjunction with 
spring 1972 data will begin in the coming months 

I he studv will supply the educational com- 
munity with facts on the flow of young adults 
through the post secondary educational-occupa- 
tional system. I hese data will facilitate the identi- 
fication ol major branching or decision points 
that at led educational and lite patterns in the 
immediate postsecondarv period. It will allow 
linkages or path choices to be traced, estimates ol 
the associated transition probabilities to be made, 
and conclusions about the relative importance ol 
the (actors which determine these transition 
probabilities to be dravs n 



PARTI. THE BASE-YEAR STUDY 



Sample 

The study design called for a national proba- 
bility sample of over 21.000 seniors in 1,200 
schools. The sample of schools was chosen from 
a universe that was stratified by seven main vari- 
ables: 

—Type of control (public, nonpublic) 
-Geographic region (Northeast. North Central. 
South, West) 

Grade 12 enrollment (under 300. 300-599. 

600 or more) 
- Proximity to institutions of higher education 
—Percentage of minority students enrolled 
—Income level of community 
-Degree of urbanization 

On the basis of these variables, a total of 600 
strata were identified and 2 schools were selected 
with known probabilities from each stratum. One- 
half of the strata were constructed so as to contain 
schools located in communities with low incomes 
or high minority proportions so that, for analyti- 
cal purposes, the sample would include adequate 
numbers of disadvantages students. (Appropriate 
adjustments for this oversampling of disadvan- 
taged students were made when calculating na- 
tional estimates.) Then, a random sample of IK 
seniors, or fewer in the case of very »mall schools, 
was drawn from the roster of each cooperating 
school. A random sample of at most two 12th- 
grade counselors was also selected from each co- 
operating school. 

The study excluded schools for physically or 
mentally handicapped students, schools for le- 
gal^ confined students, and schools (such as area 
vocational schools) where students were also en- 
rolled in other schools included in the sampling 
frame. The study design also excluded certain 
categories of students such as early graduates 
and adult education students 



Procedures 

From the inception of the study, it was recog- 
nized that the guidance and cooperation of the edu- 
cational community was absolutely essential. 
Cb^f State school officers, kept informed about 
the project as plans developed, were asked to 
appoint State coordinators to maintain liaison 
between the project staff and the educational 
agencies, and to assist in securing the approval of r 
% district superintendents and the participation of 
selected schools. After district superintendents 
agreed to participate' they forwarded letters to 
the principals of the sample schools, asking them 
to take part in the study and to appoint a survey 
administrator to be responsible for collecting data 
in each school. 

From the beginning, elaborate precautions 
have been taken to safeguard the anonymity of 
the participating students and schools. In this 
study. NCES and the contractors 1 staffs are con- 
cerned only with statistics on large groups of stu- 
dents and schools; names of individuals are 
needed only lor followup purposes. The file of 
names and addresses is kept separate from the 
data base in secure storage. 

Data Collection 

Each senior in the sample was asked to com- 
plete a Student Questionnaire dealing With fac- 
tors relating to future education and *recr de- 
velopment. The Student Questionnaire provided 
information about the following areas: 

High school experiences (programs, grades* 
activities, jobs) 

Attitudes and opinions (about high school, 
selecting a career, persons who influenced 
the students 1 plans, sell-csieem, ami ahilit\ 
to complete college) 



Plans for the future (plans for the coming 
year, long-range educational and career 
goals, plans to use financial aid programs) 
. Biographical information (sex, ethnicity, 
socioeconomic status, parental press for ed- 
ucation) 

In addition, each student ioak a 69-minute test 
battery measuring both verbal and nonverbal 
ability. Scores were generated in the fol leaving 
six areas: * 

Vocabulary (ability to understand the Eng- 
lish language) *> 

I Mathematics (ability to solve reasoning prob- 

r „ lems involving mathematics) 
- Reading (ability to read and understand non- 
technical material) 

Picture-nurfiber associations (rote mcmo/y) 
Letter groups (ability to find general concepts) 
Mosaic comparisons (perceptual speed and 
accuracy) 

The survey administrators also used school 
records to obtain some information about each 
student. I he Students School Record Informa- 
tion Form includes data about courses taken, test 
scores, grades, transfer status, remedial instruc- 
tion, participation in special programs, and 
parents names and address. 

In addition to the three instruments (or collect- 
ing data Irom and about individual students, two 
other forms, the School Questionnaire and the 
Counselor Questionnaire, were employed in the 
survey I he survey administrators completed the 
* School Questionnaire, which provided the fol- 
lowing kinds of information: 

Programs and students (grade structure, en- 
rollment by curriculum, programs for the 
handicapped and disadvantaged, teaching, 
absence .md dropout rates, racial-ethnic 
makeup, college recruitment efforts) 
Resources (participation in Federal pro- 



grams, teacher turnover, percentage of 
teachers wit!) advanced degrees, library and 
other facilities, age of buildings, nearness to 
postsecondarylnsltlutions) 
Grading system / 

A maximum of two counselors at a given , 
, school filled in the Counselor Questionnaire, pro- • v 
viding data about training, experience, activities, \ 
assignments, methods, workload, and resources \ 
used. 

Of the schools contacted, 1,044 (87 percent of 
the target number of 1,200) were able to partici- 
pate in the spring of 1972. Since data collection 
took place very late in the school year, lack of 
time to prepare for the survey, was, by far, the 
most" common reason given by selected schools 
for declining to participate. An average df 17 stu- 
dents per participating school took/part, of a tar- 
geted maximum of 18. 

The resulting sample of 17.726 students pro- 
duced varying response rates for individual data 
collection forms. The Student Questionnaire i*as 
completed by 16,409 persons (93 percent), and the 
test battery was taken by 15.625 (88 pqreent). The 
Student's School Record Information Form was 
filled out for all but 33 of the 17,726 students a 
nearly 100-percent completion rate. The School 
Questionnaire was completed by 1,038, or 99.4 
percent of the participating schools; the Counse- 
lor Questionnaire was filled out by 1.804 counse- 
lors in 1,040 schools. 

In the summer of 1973 N(^ES contacted the 
schools that initially were unable to participate 
in the base-year survey. Nearly all of these "re- 
survey*' schools provided names and addresses for 
random samples of 18 ol their class ol 1972 seniors, 
and will furnish School Questionnaire data and 
information about individual former students who 
have agreed to participate in the National Longi- 
tudinal Study I he addition of "resurvey" schools 
should boost the total sample si/e to close to the 
targeted 1,200 schools and o\er 21,000 indi- 
viduals. 
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PART ft: A CAPSULE DESCRIPf ION OF THE 
HIGH SCHOOL CLASS OF 1972 



This part of the report presents a short descrip- 
tion of the seniors of the class of 1972, The statis- 
tics^wereTelefcted from four-way cross-tabulations 
(by sex, race, curriculum, and father's education) 
of answers to the base-year Student Question- 
naire and Student's School Record Information 
Form. The significance of the facts in this report, 
and of other base-year statistics not discussed 
here, will be greatly intensified when analyzed in 
relation to fall 1973 and subsequent followup 
data. In-depth analysis of the base-year survey's 
student information, relating it to' school data and 
to followup data collected in the fall of 1973, will 
be initiated in the coming months. 

Throughout the report, all statistics for sepa- 
rate subgroups (e.g.. girls or blacks) exclude 

(a) students with missing data on any one of three 
classifier variables (sex, race, and curriculum) and 

(b) students who described themselves as belong- 
ing to a racial-ethnic group other than "white 
or Caucasian** or "black or Afro-American or 
Negro." (In order to obtain more homogeneity in 
the summary statistics, students who described 
themselves as Mexican American or Chicano 
Puerto Rican, or other Latin American were ex- 
cluded from the classification "white.") 

T2w figures presented are provisional subject 
to minor adjustments when the data base is aug- 
mented by information from individuals.who went 
to high schools that initially were unable to par* 
ticipatc in the study. 

Seniors' Last Year of High School 

I. Curriculum. Survey administrators classi- 
fied 32 percent of the .students as being in general 
programs, 44 percent irt academic or college 
preparatory programs, and 24 percent in voca- 



tional-technical programs. The students, how- 
ever, did not always classify themselves in the, 
same way as the survey administrators did. For 
example, only 61 percent of the students classi- 
fied in the general program by survey admin- 
istrators reported themselves as such, while 20 
percent said they were in an academic program 
and 19 peicent in a vocational-technical program. 
The maich between administrator and student per- 
ceptions was greater for students classified by ad- 
ministrators as being in an academic program; 79 
percent of Jtjiese students indicated they wrre in 
an academic* nrogram. Many more whites than 
blacks. 48 percent versus 27 percent, were classi- 
fied by administrators as being in an academic 
program. 

Parents were mo§t frequently cited J by 29 per- 
cent of the seniors) as having a very important 
influence on their choice of curriculum. Next 
most often mentioned as being very influential 
were^friends of the same age (15 percent) and 
guidance counselors (also 15 percent). Cited less 
often were teachers other than guidance counse- 
lors (10 percent), adults not mentioned elsewhece 
P percent), relatives other than parents (6 per- 
cent), principals or assistant principals (3 per- 
cent), and clergymen (2 percent). 

2. Grades and Homework. I he most widely 
used high school ^grading system, according to 
survey results, wa^thc numerical grade-point 
average. This system was emploscd with 57 per- 
cent ol the students: average IcUar grade was 
used with 27 percent of the students, and per- 
centage grade average with 14 percent. Only 2 
percent of the students were grkded by other sys- 
tems. • ' ^ - 

(iirK received better grades in high school than 
bovs. hut thc\ nl*'* .nded to *pend more time on 
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homework. About 6^percent of the girls, but only 
41 percent of the boys; reported grade aveftiges 
of "B" (80-84) orbetter. About 44 percent of the 
girls reported spending at least 5 hours per week 
on homework, whereas only 26 percent of the 
boys reported spending this much time. 

Work in Paid or Unpaid Jobs. Slightly over 

three-fourths of the class of 1972 worked during 
their senior year. About 44 percent of employed 
boys and 29 percent of employed girls worked at 
least; 20 hours per week. Just over one-third of 
those who worked felt their jobs lead to work they 
would like to do in the future. 

4. Factors Interfering With Education. The 
students were asked to indicate whether each of 
14 listed factors had interfered Avith their high 
school education. The seniors blamed their owit 
"poor study habits" more often than any other 
factor, 65 percent of the boys and 49 percent of 
the girls citing this as an interfering factor. The 
four factors marked with next highest frequency 
involved the school's courses and teachers. The 
complete list follows: 



Percentage indicating 
"interfered a great 
deal'' or "interfered 
somewhat" 



"Poor study habits" 57 

"School doesn't offer the 

courses I want to take" 51 

"Poor teaching" . > > , 50 

"Teachers ^on't help me enough' 49 

"Courses are too hard" 42 

"Don't feel part of the school" . 37 

"Worry over money problems" ... 30 
Tafnily obligations (other than 

money problems)" 26 

"Find it hard to adjust to school 

routine* 24 

"Parents aren't mterested in 

my education" 23 

"Lack of a good place to study 

at home" 23 

"My job takes too much time" . . 19 

"My own ill health" 12 

"Transportation to school is 

difficult 11 



A. 

5. Values and Self-Concept. In response to a 
question deaimg with life values, the 10 items 
presented were rated as "very important" by the 
following percentages of seniors: "Being success- , 

Tul in my line of work" (84 percent), *^ndin^|he 

right pejson to marry and having a Tiappy family 
life" (82 percent), "hp'ing strong, friendships" 
(79 percent), "being able to find steady work" 
(78 percent), "being able to give my ctyidrsn 
better opportunities than I've had" (67 peteeut), 
"working to correct social and economic inequali- 
ties" (27 percent), "having lots of money" (18 
percent), "getting away from this area of the 
country" (15 percent), "being a leader in my com- 
munity" (12 percent), and "living close to parents 
and relatives" (8 percent). 

Regarding the selection of a job or career, the 
factors indicated most often as being "very im- 
portant" were "opportunities to be helpful to 
others or useful to society" (53 percent) and "op- 
portunities to work with people rather than 
things" (49 percent). Many students also felt it 
was "very important" to have "opportunities to 
be original and creative" (39 percent) and to be 
"living and working in the world of ideas" (35 
percent). The more practical aspects of a job or 
career were marked less frequently as being "very 
important," as follows: "Opportunities for mod- 
erate but steady progress rather than the chance 
of extreme success or failure" (34 percent), 
"avoiding a high pressure job that takes too much 
out of you" (3 1 percent), "having a position that is 
looked up to by others" (25 percent), "freedom 
from supervision in my work" (23 percent), 
niaking a lot of money" (22 percent), and "the 
chance to be a leader" (16 percent). Although the 
rank order of these 10 career-choice factors was 
essentially the same for girls and boys, girls 
placed considerably more stress than boys on 
helping others and working with people, and gave 
much less emphasis to the factor^ involving super- 
vision, money, and leadership. 

Only 9 percent agreed with the statement that 
"good luck is more important than hard work for 
success," About three-fourths of the seniors felt 
they had the ability to complete college; 18 per- 
cent were not sure; and 8 percent felt they did not 
have the ability. 
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| Seniors* Perceptions of High School 

j I. General School Characteristics* Seniors 
were^askedTo fafe their schools on a 4- point scale* 
("poor," "fair," "good," "excellent") or to indi- 
i cate "don't know" with regard to each of 10 , 
| characteristics. The percentage who marked 
"don't know" varied over the items from less 
j than I percent to more than 30 percent. Of those 
\ who did rate their schools, over one-half marked 
"good" or "excellent" on 9 of the 10 items. The 
. characteristic that received the lowest rating by 
far was "jo.b placement of graduates." Only 29 
percent of those expressing an opinion rated their 
schools as "good" or "excellent" in this regard. 
The ranked list of characteristics follows: 

Percentage 
indicating 
"good" or 
"excellent" 



"Reputation in the community"* 74 

"Condition of buildings and class- 
rooms" 68 

"Quality of academic instruction" 66 

"Student guidance and counseling" 65 

"Mbrary facilities" 64 

^Quality of vocational instruction" 62 

"Equipment used in vocational 

courses" 60 

'Extracurricular facilities" 58 

"Teacher interest in students" v 51 

"Job pfacement of graduates" J 29 



2. School Practices* Seniors tended to be less 
content with school practices in specific areas 
then they were the more general school charac- 
teristics. Of the eight items presented, the greatest 
number of seniors (89 percent) expressed dis- 
satisfaction with the amount of assistance given 
. students needing help in such subjects as math and 
reading. (It should be noted that respondents 
were given the option of marking "does not ap- 
ply." The percentage of seniors who marked this 
option ranged from 3 percent to 1 8 percent ove' 
the various items. The percentages presented in 
the table are for only those students who felt the 
items did apply.) The complete list of items^n 
rank order, is as follows: 



Percentage 
agreeing 



"School should have provided more 
help for students who were having 
trouble with subjects like math 
and reading" 89 

"School should help students find jobs 

when they leave school" 77 

"School should have placed more 
emphasis on vocational and tech- 
nical programs" 71 

"School did not offer enough practi- v 

A cal work experience" 68 

'School should have used teaching 
machines or computer-assisted in* 
struction more extensively" 52 

"School should have placed more 
emphasis on basic academic sub- 
jects (math, science, English. e»c )" . . 51 ' 

"Most required courses here are a 

waste of time" 51 : 

"School should have used more tele- 
vision lectures" 46 



3. Teaching Techniques. In an eight-item list, 

"listening to the teacher's lecture" was" marked 

most often (by 83 percent) as having been used 
fairly often or frequently in their senior-year 
courses. The following three methods were also 
employed often with a large proportion of the stu- 
dents: "Writing essays/themes, poetry, or stories" 
(64 percent), "participating in student-centered 
discussions* (60 percent), and "working on a 
project or in a Jaboratory" (48 percent). On the 
other hand, only small proportions of seniors re- 
ported that their courses employed the following 
four methods fairly often or frequently: "Having 
individualized instruction (small groups or one-to- 
one sessions with a teacher)" (24 percent), "using 
teaching machines or computer-assisted instruc- 
tion" (12 percent), "going on field trips" (II per- 
cent), and "watching television lectures" (6 per- 
cent). 

4.I Guidance Counseling. More than 99 per- 
cent of the seniors reported their schools had a ^ 
guidance counselor. Only 5 percent said they had 
never needed to see a guidance counseloH-Qt Ihe 
regaining 94 percent. 89 percent felt that they 
usually had access to a guidance counselor when 
they wanted or needed one, and 85 percent said 
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the guidance counselor usually had the needed 

information^ J 

Although 63 percent of the seniors expressing 
anjujitnion agreed with the statement that the 
"school provided me %yith counseling that will 
help me continue my education" only 38 percent 
agreed uith a similar statement regarding help in 

finding employment 

* < 

Seniors' Plans for the First Year 
After High School 

I. Nature of Their Plans. The seniors were 
asked! "What is the on? thing that most likely 
will take the largest share of your time in the year 
alter you leave high school?" As shown in the 
table below, 50 percent ot Lhc^cjjii}Xii..indicated 
that thes planned to attend college lull time or 



part time. Almost equal numbers of boys and girls 
had college plans. The percentage of blacks ex* 
pecting to attend college was 43 percent; By cur* 
riculum classification, we find the following 
proportions planning to attend college the first 
year after high school: Almost four-fifths of aca- 
demic or college preparatory students, one-third 
of general program students, and slightly over 
onc-sixttv.oi those in vocational or technical pro- 
grams. 

The second most frequently cited activity, indi- 
cated by 26 percent of the students, was full-time 
work. Nine percent planned to attend a trade or 
business school full time or part time. The re- 
maining 15 percent were almost evenly .-spread- 
over the following five categories: "Regular mili- 
tary service or service academy* (3 'pffcent), 



Percentages indicating planned primary activity 



All 



High school program 

Voce- 

Aca- tional 



Sex 



Hade 





seniors 


demic 


General 


technical 


Boys 


Girls 


Whites 


Blacks 


Total 


ibo.o 


loao 


100.0 


100.0 


100.0 


10QX) 


100.0 


100.0 


Total planning to attend 


















college, full time or 


















part time 


499 


79 1 


33 9 


178 | 


51 4 


50 1 


51.6 


43 4 


Four-year college or 


















umversity 


336 


60 7 


17.1 


66 


\355 


336 


34 7 


33 2 


Junior or community 


















college 


















Academic course 


10 8 


13 7 


11 2 


53 


10/8 


111 


116 


52 


Vocational-technical 


















course 


54 


4 7 


56 


58 


/ 5 1 


54 


53 


5.0 


Total not planning to 


















attend college 


50 1 . 


20 9 


66 1 


82.2 ^ 


/486 


499 


484 


566 


Full-time work 


25 v 6 


85 


: 33 0 


46 4 ^ J 


' 24 0 


/ 25 9 


24 5 


288 


Trade or business 


















school, full time or 


















part time 


9 1 


48 


11 1 


152 / 


76 


/ 108 


89 


124 


Military service or 












/ 






service academy 


35 


24 


46 


44 


62 


: 0.9 


34 


4 1 


Apprenticeship or on- 


















the-|6b training pro- 


















gram. 


28 


1 1 


4 7 


38 


42 


1 4 


28 


30 


Homemakmg 


2 8 


1 0 


42 


45 


0 0^ 


56 


29 


20 


Part-time work without 


















school or college 


















attendance 


2 1 


1 0 


3 1 


28 


1 9 


23 


20 


26 


Other (travel break, no 


















plans). 


4 1 


2.1 


55 


5 1 


4 7 


30 


39 


36 



NOTE Detail may not add to totals because of rounding 
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"fulUtimc homemaker" (3 percent), "appren- 
ticeship or on-the-job training program" (3 per- 
cent), "part-time work \yithout school or college 
attendance"' (2 percent), and "traveling, taking a 
break, or no plans" (4 percent). The table on page 
8 shows ptenricd primary activities in full de- 
tail for seniors classified by curriculum, sex, and 
race. (It should be noted that the planned activ- 
ities are not exclusive; for example, a student 
planning to work lull time may also plan ur take 
a nrght CQUrse. Such secondary activities are not 
presented in the tsbte.) 

The fall 1973 followup survey will reveal 
how many students diu not fulfill their plans, why 
they did not, and what their new plans are. 



2. Persons Who Influenced Their Plans, The 
overwhelming majority of students thought they 
themselves had had "a great deal of influence" on 
their own post-high school plans. Of the other 
^ne categories of persons listed in this question, 
parents and friends of the student's own age were 
most frequently named. In rank order, the com- 
plete list is as follows: 



Percentage 
indicating "a great 
deal of influence'' 



"Yourself" 91 

"Your parents" 43 

"Friends your own age" 25 

"An adult not mentioned 

elsewhere" 17 

"A relative other than your 

parents" 14 

"A teacher other than a guidance 

counselor" 10 

A guidance counselor ' g 

"Clergyman (minister, priest, 

rabbi, etc ) 3 

"The principal or assistant 

principal" 1 

"State employment service 

officer" 1 



3. Timing of Their Decisions. The decision 
about whether or not to attend college was made 
by 42 percent of the respondents by the end of 9th 
grade. About 20 percent indicated that they had 
decided while they were in grades 10 or II, and 



19 percent indicated they decided in their senior 
year. A fairly si/able number (19 percent) were 
still undecided late in their senior year. 

4. Sources of Financial Aid for Further Study. 
About 41 percent of ?ll seniors, but only 29 per- 
cent of the blacks, agreed that "my parents or I 
will be able to pay for more education without 
getting any financial aid." Almost equal numbers 
of students planned to use each of the following 
three fund sources for further study beyond high 
school: "Regular bank loan" (22 percent), "col* 
lege or university scholarship or loan" (21 per- 
cent), and "State or local scholarship or loan pro- 
gram" (20 percent). About 17 percent planned to 
use College Work-Study Program funds, and 10 
percent planned to use scholarships from private 
organizations or companies. Thirteen other pos- 
sible sources of program funds mentioned in the 
Student Questionnaire were cited by 9 percent or 
less of the reporting seniors. Many students felt, 
however, that they did not know enough about 
some of these programs to answer the question, 
This was the case for about one-fourth of the 
seniors with regard to each of the following five 
programs: Federal Guaranteed Student Loan 
Program, Educational Opportunity Grant Pro- 
gram, Health Professions Student Loan Program, 
Health Professions Scholarship Program, and Na- 
tional Defense (Direct) Student Loan Program. 

The full list of 18 financial aid programs in 
rank order by percentage of seniors planning to 
use them is shown in the table on page 10. 

Seniors Planning To Go to College 

The following information is based on the re- 
sponses of those students planning to attend col- 
lege full or part time, or to take college-level 
correspondence courses. 

I. Type of College Chosen. About 31 percent 
of all students with college intentions planned to 
attend 2-year colleges; 65 percent planned to at- 
tend 4-year colleges or universities. Lour percent 
were still undecided between the two types of in- 
stitutions. The corresponding figures for blacks 
were 23 percent (2-year), 73 percent (4-year), 
and 4 percent (undecided). 
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Regular bank loan 

College or university scholarship or (pan. 

Siate or local scholarship or loan program 

Collage Wgrk -Stu dy Program 

Scholarship from a private organization or company 

Social Security Benefits for Students Aged 18 to 22 

National Oefense (Direct) Student Loan Program 

Federal Guaranteed Student Loan Program 

Qeperal Scholarship Program* 

' Educational Opportunity Grant Program 

Veterans' Administration survivors' benefits or direct benefits 

(Gl Bill compensation or pension) 

ROTC Scholarship Programs 

Nursing Student Loan Program 

Health Professions Student Loan Program 

Law Enforcement Education Program 

Health Professions Scholarship Program 

Nursing Scholarship Program . . — 

Veterans' Administration War Orphans Educational Assistance Program 



Percentage 
planning 
to use 
program 

22 
21 
20 
17 

10 I 
9 
7 
7 
7 
6 

5 
3 
2 
2 
2 
2 
2 
1 



Percentage not 
answering due 
to tack ot 
knowledge 



11 
14 

16.. 

ied 

15] 
24' 
28 
24 

28; 

18 
16 
18 
26 
21 
25 
18 
19 



tfhe "General Scholarship Program" is a fictitious program included in the questionnaire to help assess the validity of *. 
student responses 



About 30 percent of all students planning to go 
to college had not yet been accepted by any col* 
lege or university. For blacks, the figure was 46 
percent. About 12 percent of the blacks, but only 
S percent of the whites, did not expect to attend 
college until January 1973 or later. 

2. Reasons for College Choice. The "avail- 
ability of financial aid M and "college expenses" 



were cited by the majority of blacks as bfti^g 
"very important" in the choice of college" The 
"availability of specific courses or curriculum^ 
was reported to be "very important" -by most ^ttK 
dents regardless of race. The complete ranked list : 
of the I3„ college-choice considerations in the 
questionnaire item follows: 



Percentage indicating 
'very important" 



"Availability of specific courses or curriculums" 

"Reputation of the college in academic areas" 

"College expenses" 

"Availability of financial aid" 

' Able to live at home and attend the college " 

'College admission standards" 

"Advice of your parents" 

"Able to return home frequently because of nearness of the college " 

"Reputation of the college in athletic programs ' 

"Advice of a counselor or teacher" 

"Friends' plans to attend the college' 

"Parents attended the college" 

"Availability of an ROTC or other officer training program" 



All 


Blacks 


students 


only 


62 


61 


43 


42 


41 


56 


29 


64 


22 


20 


22 


39 


21 


32 


18 


21 


8 


14 


7 


17 


6 


6 


1 


4 


1 


3 
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3. Sources of Financial Support. About 84 
percent of those planning to attend college ex- 
pected to utilize savings or summer earnings to 
pay some of the costs of their college education. 
About 78 percent expected to obtain money from 
their parents. Fifty-five percent expected to use 
money earned while attending college. About 
one-fourth expected to get money from each of 
the following four sources: "College Work-Study 
Program.** "private schoRrship or grant," "other 
loan,** and "other sources." Abdut one-eighth of 
those planning to go to college the year after 
high school expected to use each of the follow- 
ing: The National Defense (Direct) Student Loan 
Program, the Federal Guaranteed Student Loan 
Program, and the Educational Opportunity Grant 
Program. The percentages of blacks planning to 
use various financial sources differed greatly in 
many instances from the percentages applicable 
to the overall population, For example, in com- 
parison with the general population, more blacks 
intended to utt<i/e the College- Work-Study Pro- 
gram (53 percent versus 26 percent), the Educa- 
tional Opportunity Grant Program (38 percent 
versus II percent), the National Defense (Direct) 
Student Loan Program (30 percent versus 12 per- 
cent), and the Federal Guaranteed Student Loan 
Program (25 percent versus 12 percent). 

Seniors Planning To Work Full Time 

Almost one-fourth of the seniors who planned 
to work full time intended to continue their 



schooling part time the year after high school. 
Those who did not plan to continue their school- 
ing were given a list of 15 possible reasons tor 
not continuing and were asked to indicatc*which 
reasons'iipplied to themselves. At least one-fourth 
of the respondents cited each ol the following: 
"My future plans do not require more school- 
ing" (48 percent), "want to take a break, may 
attend«school later" (44 percent), "plan to be mar- 
ried" (48 percent of girls, 29 percent of boys), 
"need to earn money befoiv I can pay lor further 
schooling" (34 percent ), and "school is not for 
me I don't like it" (2<) perceht). lhiit\-!i\e per- 
cent indicated "other* 1 reasons. *Poor high school 
grades or poor scorch on college 'admission tests" 
was marked as a reason by 23 pc retail of the boys 
and 14 percent of the girls. The ^ght reasons 
indicated least frequently werj^ "Need to earn 
money to support my family" (13 percent), "fail- 
ure to find out in time about admission require- 
ments, cost of attending, availability of a school 
in the area, etc." (10 percent), "lack of high 
school credits requiicd for college entrance" (8 
percent), "discouraged from continuing by 
parents" (8 percent); "am waiting to enter armed 
service" (7 percent), "lack of a school within com- 
muting distance of my home" (3 percent of 
whites, II percent of blacks), "discouraged from 
continuing by teachers or counselors" (4 percent), 
and "applied at one or more schools but was not 
accepted" (3 percent). 

Of those planning to work full time. 65 percent 
of the boys, but only 39 percent of the girls, had 
definite jobs to enter after graduation. 
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DIRECTIONS 

This questionnaire is divided into sections of questions. All students are asked to 
s! sirt by answering questions in the sections lettered A, R, and C. Then you will 
he asked to follow the directions to answer questions in the sections that apply to 
your particular plans for the year after you leave high school. 

Head carefully all directions for each question you answer. It is important that you 
follow these directions carefully. 

When you arc asked to circle a number, please make a heavy black circle. Here is 

an example. 

What grade are you in? (Circle one.) 

CradeB 1 
(«rade 10 2 
(■rade 11 3 
C5radcl2 0 

( irele as many numbers as the directions indicate for each question you answer. 

Completely erase any answers you wish to change. 

When you have completed the questionnaire, put it in the envelope that has been 
given to you and seal the envelope. No one at your school will see or read your 

answers. 

This questionnaire is not a test. You may omit any question that you or your 
parents would consider objectionable. 



14 



BEST COPY AVAILABLE 



School Code 



Student Number 



Sox 

N'ale . 
Female . 



(Circle one.) 
1 

2 



Date of Birth 


Mo. 


Day 


Year 









Please complete the information above. 



A 



section Your high school experiences . . . 



Please answer every question unless you are asked to skip to another one. You may omit any question that 
you or your parents would consider objectionable. 



1. When do you expect to graduate from high school? 

I will leave high school before I graduate 
] Now through June 1972 

July or August 1972 
September 1972 through January 1973 
February through June 1973 
After June 1973 



(Circle one.) 
1 

2 
3 
4 
5 
6 



2. Which of the following best describes your present high school program? 

(Circle one.) 

General 1 

Academic or college preparatory 2 
Vocational or technical: 
Agricultural occupations 3 
Business or office occupations 4 

Distributive education 5 

Health occupation*! 6 

Home economics occupations 7 

Trade or industrial occupations 8 
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8, How important was each of the following in influencing your choice of your present high school program? 



(Circle one number on each line.) 



Not 
important 



Somewhat 
important 



Very 
important 



X LI 1 1 1 I In rr*n I JB 

«* tciaiiYc utuci tnan yuu* parents 


1 
1 


* 2 
2 


3 
3 


A guidance counselor 


1 


2 


. ."3 


A* teacher other than a guidance counselor 


i 


•i 

i. . 


3 


The principal or assistant principal 


1 


2 


3 


Clergyman (minister, priest, rabbi, etc.) 


1 


2 


3 


An adult not mentioned above 


1 


2 


3 


Friends your own age 


1 


•> 


3 


Yourself 


1 


2 


3 


I had no choice; it was the only program available at my school 


1 . 


2 


3 


I had no choice: I was assigned to it 


1 


2 


3 



4. How often has each of the following been used in the courses you are taking this year? 

(Circle one number on each line.) 



Listening to the teacher's lecture 

Participating in student -centered discussions 

Working on a project or in a laboratory 

Writing essays, themes, poetry, or stories 

Going on field trips 

Having individualized instruction 

(small groups or one-to-one with a teacher * 

Using teaching machines or computer-assisted 
instruction 

Watching television lectures 



Never 
1 
1 
1 
1 
1 

1 

1 
1 



Seldom 

2 
2 
2 
2 

' 2 



Fairly often Frequently; 



3 
3 
:\ 
3 
3 



4 
4 

4 
4 
4 



4 
4 



5. Which of the following best describes your grades so far in high school? 

(Circle one.) 

Mostly A «a numerical average of 90-100 
About half A and half B 8D-H9 
Mostly B -80-84 
About half B and half C 75-79 
Mostly C , 70-74 
About half C and half I) uo-f>9 
Mostly I) b(M>4 

* 

Mostly below I) Wow »>0 



1 

2 
3 
1 
f) 
H 
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6. Have you ever heard of or participated in any of the following high school educational programs? 

(Circle one number on each line,) 



Cooperative Vocational Education Program Coop Program 
High School Vocational Kducation Work-Study Program 
Neighborhood Youth Corps 
Talent Search 
Upward Hound 



Never 
heard of have not 
this program participated 



Have heard 

of this Have 
program but participated 
in this 



2. 

2 

2 

2 

2 



program 

3 

;i 
3 
3 
3 



7. Approximately what is the average amount of time you spend on homework a week? 

(Circle one.) 

No homework is ever assigned 1 
I have homework hut don't do it 2 
Less than f> hours a week 3 
Between f> and 10 hours a week 1 
More than 10 hours a week 5 



3. On the average over the school year, how many hours per week do you work in a paid or unpaid job? 
(Exclude vacations.) 

(Circle one.) 



None 

Less than fi hours 

0 to 10 hours 

1 1 to Ifi hours 
10 to 20 hours 
2 1 to 25 hours 
20 to 30 hours 
Mori* than 30 Hour*. 1 



0 
1 

2 
3 
I 

f> 
0 
7 



0. Do any of the following statements describe your work? 

My job is related to inv studies 

My job leads to work I'd like to do in the future 

I work mostly on the weekends 

I work mostly during the week 



(Circle one number on each tine.) 
Yes No I do not work 

I 2 3 

1 2 '.I 

1 2 » 

I 2 :\ 
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10. Have you participated in any of the following types of activities, either in or out of school this year? 

(Circle one number on each line*) 

Have 

Have participated 

«.*-.. H a ve not participated as a leader 

" * * x*. \K participated actively or officer 

Athletic teams, intramurala, letterman's club, sports club 1 2 3 

Cheerleaders, pep club, majorettes 1 2 3 

Debating, drama, band, chorus 1 2 3 

Hobby clubs such as photography, model building, hot rod, 
electronics, crafts 1 2 3 

Honorary clubs such as Beta Club or National Honor Society 1 2 3 

School newspaper, magazine, yearbook, annual 1 .2 3 

School subject matter clubs such as science, history, language, 

business, art . 1 2 . 3 

Student council, student government, political club 1 ? 3 

Vocational education clubs such as Future Homemakers, Teachers, 

Farmers of America, deca, oea, fbla, or vica 1 2 3 



11. Do you feel that you can usually get to see a guidance counselor when you want to or need to? 

(Circle one.) 

Yes l 

No, but my school does have a guidance counselor 2 
No, my school does not have a guidance counselor 3 
I have never needed to see a guidance counselor . 4 



12. Does your guidance counselor usually have the Information you feel you need? 

(Circle one.) 

Yes i 

' No, but, my school does have a guidance counselor 2 

No, my school does not have a guidance counselor 3 
I have never needed to see a guidance counselor 4 

13. How often have you discussed your plans for after high school with the following people? 

(Circle one number on each line.) 



Never Seldom Often 

Your parents .5 .1 2.3 

A relative other than your parents 1 2.3 

A guidance counselor , 1 2 3 

A teacher other than a guidance counselor 1 2 3 

The principal or assistant principal 1 2.3 

Clergyman (minister priest, rabbi, etc.). 1 2 .3 

State employment service officer 1 2 3 

An adult not mentioned above 1 2 3 

Friends your own age . . 1 2 3 
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14. How much has each of the following persons influenced your plans for after high school? 

(Circle one number on each line.) 
, Not at all Somewhat A great deal 



' Your pArenta ... v 

A relative other than your parents 

J A guidance counselor . , . . 

A teacher other thbn a guidance counselor. 
The principal or assistant principal 
Clergyman (minister, priest, rabbi, etc.). 
State employment service officer 
An adult not mentioned above 

Friends your own age 

Yourself. . . 







3 


1 • 


2 


. .'. .3 




2 


3 






3 


I.' .... 


2 


3 






3 


1 


2 


3 


1 


2 


3 


* 

1 


2 .... 


3 




2 


3 



/ 



15. Have your teachers or counselors ever tried to influence your ptens for after high school? 

* (Circle one number on each line.) 

Discouraged Didn't try to encouraged 

me influence me me 

To go to college 1 2 3 

To go to vocational, technical, business, or trade school X . 2 3 

To enter an apprenticeship or on-the-job. training program ^ 1 2 3 

To enter the military service 1 

To get a job immediately after high school 1 , 2 3 



16. What do most of your close friends plan to do next year? 

(Circle one.) 

Enter the military service * 

Go to vocational, technical, business, or 
trade schools 

Become full-time hornemakers 

Go to college 

Enter apprenticeships or on-the-job tiuining 
programs 

Go to work full-time 

I don't know . 

Other 



2 
3 
4 

5 
6 
7 
8 
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sTCtion Your attitudes and opinions . . . 



Please answer every question unless you are asked to skip to another 
you or your parents would consider objectionable. 


one. You 


may omit any question that 1 


17. How much has each of the following interfered with your education at thi? 


school? 






(Circle one number on each line.) 




Not at all Somewhat 


A great deal 


Courses are too hard 




2 


3 


Teachers don't help me enough. 




2 


3 


School doesn't offer the courses I want to take 




2 


3 


My job takes too much time * 




2 


3 


Transportation to school is difficult 




2 


3 


Parents aren't interested in my education 




2 


3 


Don't feel part of the school 




2 


3 


Find it hard to adjust to school routine 




2 


3 


Poor teaching 




2 


3 


Worry over money problems 








(repayment of loan, support of dependents, family income, etc.) 




2 


3 


My own ill health 




2 


3 


Poor study habits 




2 


3 


Family obligations (other than money problems) 




2 


3 


Lack of a good place to study at home 




2 


3 


18. Please rate your school on each of the following aspects. 








(Circle one number on each line.) 




Poor Fair 


Good 


Excellent 


Don't know 


Condition of buildings and classrooms 1 2 


3 


4 


5 


Equipment used in vocational courses 1 2 


3 


4 


5 


Extracurricular facilities. . i 2 


3 


4 


5 


Job placement of graduates . % 1 2 


3 


4 


5 


Library facilities 1 2 


3 


4 


5 


Quality of academic instruction 1 2 


3 


4 


5 


Quality of vocational instruction 1 2 


3 


4 


5 


Reputation in the community \ 1 2 


3 


4 


5 


Student guidance and counseling 1 2 


3 


4 


5 


Teacher interest in students t 2 


3 


4 


5 
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19. How much do you agree with each of the following statements about your high school? 

• (Circle one number on each line.) 



School should have placed more emphasis 
on basic academic subjects i ninth, 
science, English, etc. i 

School should have provided more help 
for students who were having trouble 
with subjects like math and reading 

Most required courses here are a waste 
of time 

School should have placed more 'emphasis 
on vocational and technical programs 

School did not offer enough practical 
work experience 

School provided me with counseling t hat 
will help me continue my education 

School gave me new ideas about the type 
of work I wanted to do 

School provided me with counseling that 
helf>ert me get a better idea of myself 
and my relations with other people 

School provided me^with counseling that — ^ 
will help me find employment 

School should help students find jobs 
when they 'leave school^ 

School should have used more television 
lectures 

School should have used teaching machines 
or computer-assisted instruction more 
extensively 



Agree 
strotigly 




Agree 
somewhat 



Disagree 
somewhat 



Disagree 
strongly 



Does not 
apply 



5 
5 
5 



5 
5 
5 
5 



20. How important is each of the following to you in your life? 



Being successful in my line of work 

Finding the right person to marry and having a happy family life 
Having lots of money 
(laving strong friendships 
Being able to find steady work 
Being a leader in my community 

Being able to give my children better opportunities than I've had 
Living close to parents and relatives 
Getting away from this area of the country 
Working to correct social and economic inequalities 



(Circle one number on each line*) 



Not 
important 



Somewhat 
important 

2 

2 

2 

2 

2 

2 
•) 

2 
2 



Very 
important 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 
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21. How do you feel about each of , the following statements? 



(Circle one number on each line.) 



I take a positive attitude toward myself 


Agree 
strongly 


"Agree 


Disagree 

3. t .. 


Disagree 
strongly 

4 

.4. 


No 
opinion 

5 

5 


Good luck is mure important than hard 
work for success 


i 


2. . 


3 


I feel I am a person of worth, on an equal 
plafte with others 


. i . . 


2 


3 




I am able to do things as well as most 
other people r- . . ' 


i 


2 


3 


i 4 


5 


iwery time i try to get ahead, something 
or somebody stops me 


i 


2 


. .3.'"... 


4 


5 


Planning only makes a person unhappy 
since plans hardly ever work out 
anyway 


i 


2 


3 


4 


5 


People who accept their condition in life 
are^iappier than those who try to 
change things 


i 


2 






5 
6 


On the whole, I'm satisfied with myself 


i 


.2. ... 


1 


4 

4 



22. Do you plan to use funds available from any of the following programs for further study 
school? 



beyond high 



College or university scholarship or loan (athletic or academic) 

State or local scholarship or loan program 

Scholarship from a private organization or company 

Veterans Administration survivors' benefits or direct benefits [Gl 
Bill compensation or pension; 

ROTC Scholarship Programs 

College Work-Study Program 

SociatUecurity Benefits for Students Age 18 to 22 (for children of 
retired, dibbled, or deceased parents i 

National Defense Student Loan Program 

Federal Guaranteed Student Loan Program 

Educational Opportunity Grant Program 

Health Professions Student Loan Program 

Health Professions Scholarship Program 

Nursing Student Loan Program 

Nursing Scholarship Program 

General Scholarship Program 

Law Enforcement Education Program 

Veterans Administration War Orphans Educational Assistance 
Program i 

Regular bank loan 



(Circle one number on each line.) 


No, 1 do 
not plan to 
use it 


Yes, 1 plan 
to use it 


1 do not know 
enough about 
the program 
to answer 
the question 






2 


3 






2 


3 






2 


3 






2 


3 






2 


3 






2 


3 






2 


3 






2, 


3 






2 


3 






2 


3 






2 


3 






2 


3 






2 


3 






. 2. . . 


.3 






2 


3 






2 


3 






2 
2 


3 
.1 
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23. Mere are some reasons others/have given for not planning to get financial aid for study from sources 
^outside the family. Which of these reasons apply to you? 

j (Circle one nurnbe^ on each line.) 

Does not Ooes apply 

apply to me to me 

I do not plan to get more schooling 1 2 
My parent* or I will be able to pay for more education without 

getting any outside financial aid 1 2 

I do not want to go into debt 1 2 
I do not expect to qualify for the scholarship or loan I'm interested 

in because of my family's income \ 1 2 

I do not expect to qualify for the scholarship or loan I'm interested 

in because of my high school grades 1 2 

I do not expect to qualify for the scholarship or loan I'm interested 

in because of my test scores 1 2 

Students from my racial or ethnic group have too much difficulty 

getting financial aid 1 2 

Some other reason . 1 2 \ 

24. How important is each of the following to you in selecting a job or career? 

(Circle one number on each line.) 

Not Somewhat Very 

Important important important 

Making a lot of money H 1 2 3 

Opportunities to be original and creative I 2 3 

Opportunities to be helpful to others or useful to society 1 2 3 

Avoiding a high-pressure job that takes too much out of you 1 2 3 

Living and working in the world of ideas 1 2 3 

Freedom from supervision in my work 1 2 3 

Opportunities for moderate but steady progress rather than the 

chance of extreme success or failure ■ 1 2 3 

The chance to be a leader 1 2 3 

Opportunities to work with people rather than things 1 2 3 

Having a position that is looked up to by others 1 2 3 
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section Plans for the future . . . 



Please answer every question unless you are asked to skip to another one. You may omit any question that 
you, or your parents would consider objectionable, 

25. In the column under YOU, circle the one number that goes with the best description of the kind of work 
you would like to do. Under FATHER, circle the one number that best describes the work done by your 
father (or male guardian). Under MOTHER, circle the one number that best describes the work done by 
your mother (or female guardian). The exact job may not be listed but circle the one that conies closest 
If either of your parents id out of work, disabled, retired, or deceased, mark the kind of work that he or 
she used to do. 

(Circle one number in each column,) 
You Father Mother 



clerical such as bank teller, bookkeeper, secretary, typist, mail 



carrier, ticket agent 


01 • 


01 


01 


CRAFTSMAN such as baker, automobile mechanic, machinist, 
painter, plumber, telephone installer, carpenter 


02 


02 


02 


PARMER, FARM MANAGER" 


03 


03 


03 


HOMEMAKER OR HOUSEWIFE 


04 


04 


\fHt 


Ofe&JRErasuch as construction worker, car washer, sanitary 

WQfkef, farm laborer 


05 


0ft 


05 


manager, administrator such as sales manager, office manager, 
scBqdI administrator, buyer, restaurant manager, government 
official ^ 


06 


06 


06 


MILITARY such as career officer, enlisted man or woman in the 
armed forces 


07 


07. 


07 


operative such as meat cutter; assembler; machine' operator: 
welder; taxicab, bus, or truck driver: gas station attendant 


08 


08 


08 


professional sufch as accountant, artist, clergyman, dentist, 
physician, registered nurse, engineer, lawyer, librarian, teacher, 
writer, scientist, social worker, actor, actress 


09 


09 


09 


proprietor or owner such as owner of a small business, 
contractor, restaurant owner 


10 


10 


10 


protective service such as detective, policeman or guard, 
sheriff, fireman 


11 


11 


11 


sales such as salesman, sales clerk, advertising or insurance agent, 
real estate broker 


12 


12 


12 


service such ar barber, beautician, practical nurse, private 
household wo er. janitor, waiter 


IM 


l;i 


1.1 


technical such as draftsman, medical or dental technician, 
computer programmer 


M 


li 


: i 
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26. How important was each of the following factors In determining the kind of work you plan to be doing for 



most of your life? 



Previous work experience in the area 
Relative or friend in the same lino of work 
Job openings available in the occupation 
Work matches a hobby interest of mine 
Good income to start or within a few years 
Job security and permanence 
Work that seems important and interesting to me 
Freedom to make my own decisions. . 

Opportunity for promotion and advancement in the long run 
Meeting and working with sociable, friendly people 



(Circle one number on each line.) 

Not Somewhat Very 

Important Important 



Important 

. 1 
1 

1. . 
1 

. 1. 
1 
1 
1 
1 
1 



2 
2 
2 
2 
2 
2 
2 
2 
2 
2 



3 

.3; 

3 
3 



3 
3 

.3 
3 
3 



27. When did you first decide whether you would go to college or not? 

(Circle one.) 

I decided before the 10th grade 1 

1 decided in the 10th grade 2 

I decided in the 11th grade 3 

I decided this year. 4 

I'm still undecided & 



28. Whatever your plans, do you think yoa have the ability to complete college? 

(Circle one.) 

Yea, definitely 1 
Yes, probably 2 
Not sure 

I doubt it 1 
Definitely not ;i 



29. To answer this question, circle one number for the highest level of education you would like to attain, and 
also circle one for the highest level you plan to attain. 

(Circle one number in each column.) 



I*ess than high school graduation 
Graduate from high school but not go beyond that 
Graduate from high school and then go to a vocational, technical, 
business, or trade school. 

Go to a junior college 

Go to a four-year college or university 

Go to a graduate or professional school after college 



25 



Would like 
to attain 

1 

2 

.1 
4 
S 



Plan to 
attain 

1 

2 

3 
4 
ft 
6 



It 
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30. What are your plans for military service? llli> 

(Circle one.) 

Doesn't apply to me 1 

I definitely plan to volunteer for service for a 
period ol two or more years ... 2 

I would seriously consider volunteering for a 
period of two or more years 3 

I might consider volunteering 4 

I would not consider volunteering 5 

I have no plans at thiB time 6 

31. What is the one thing that most likely will take the largest share of your time in the year after you leave 
high school? 

(Circle only one number and then follow the directions beside that number.) 

(Circle one.) Directions 
Working full-time 01 -*Go to question 32 and 

complete Section £X 

Entering an apprenticeship or on-the-job training program 02 -*Skip to page 15 and 

complete Section E. 

Going into regular military service (or service academy) 03 -+Skip to page 17 and 

complete Section F, 

Being a full-time homemaker 04 -+Skip to page 20 and 

complete Section G. 

Taking vocational or technical courses at a trade or business 
school full-time or part time 05 -+ Skip to page 22 and 

complete Section If. 

Taking academic courses at n junior or community college full-time 
or part-time 06 

Taking technical or vocational subjects at a junior or community \ Skip to page 25 and 

college full-time or part-time 0 7 complete Section 1. 

Attending a four-year college or university full-time or part-time 08 

Working part-time, but not attending school or college 09 -*Skip to page 29 and 

complete Section J, 

Other (travel, take a break, no plans) 10 -+ Skip to page 31 and 

complete Section K. 



12 
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[3 For those planning to work full-time during the year after 
section they leave high school . . . 



Please answer every question unless you are asked to skip to another one. You may omit any question that 
you or your parents would consider objectionable. 



32. When do you plan to go to work full-time? 



(Circle one.) 

Before June 1972 I 
June through August 1972 2 
September through December 1972. 3 
In January 1973 or later .4 



33. Do you have a definite job lined up after you leave high school? 

(Circle one.) 

Yes, I II continue in a job I now have 1 
Yes, I have a new job lined up 2 

No, but I've inquired at employment agencies or 
potential employers, looked in the newspapers, 
etc. . . 3 

No, I haven't done anything yet to get a job 4 



34. Would you be willing to move from this town or city in order to get a job you want? 

(Circle one.) 

Yes, I would prefer to move away t 

Yes, it makes no difference to me 2 

Yes, but I would prefer to find work in this 
community . 3 

No, I am not willing to move 4 

35. Is the work in the job you plan to get after ' igh school the kind of work you think you will be doing for most 
of your life? 

(Circle one.) 

$ Yes 1 

Yes, if I like the work 2 

Yes, if I succeed . . 3 

No, I exjiect to become a homemaker 4 

No, I expect to get further education so I can 
enter a different occupation fi 

No, I ex|KH*t to go into military service 6 

No, I expect to change to a different type of work 7 

No, some other reason 8 



27 



D 



BEST 



COPY AVAILABLE 



continued 36. Do you have definite plans to continue your schooling part-time while working full-time during the year 
after you leave high school? 

(Circle only one number and then follow the directions beside that number.) 

(Circle one.) Directions 

^° I >Ansuvr question .77 A 

bvlow. v 



Yes, I plan to attend a vocational, technical, trade, or business 
school part -time 



Yes, I plan to take a correspondence course leading to 
vocational certification 



s x Skip to page 22 and 
| votnpfctc Sirtion H. 



Yes, 1 plan to attend college or university part-time 



Yes J. plan to take a correspondence course leading to a regular 
college degree 



» 25 ant 

i vompU U' Sir t ion I 



i 

37. Here are some reasons others have given for not continuing their education full-time during the year 
after they leave high school. Which of these reasons apply to you? 

(Circle one number on each line.) 



Does not 
apply to me 



Need to earn money to support my family 

Need to earn money before I t an pay tor further schooling 

Failure to find out in time about admission requirements, cost of 
attending, availability of a school in the area, etc. 

Poor high school grades or poor srores on college admission tests 

Lack of high school credits required for college entrance 

Applied at one or mo e schools, but was not accepted 

Lack of a school within commuting distance of my home 

Discouraged from continuing by teat hers or counselor 

Discouraged from continuing by parents 

Am waiting to enter armed service 

My future plans do not require more schooling 

Want to take a break, may attend school later 

Plan to be married 

School is not for me; I don't like it 

Other 



Sou skip to pug 



Applied 
to me 

2 



2 

2 

2 

2 

2 

2 
2 

2 

2 
2 

2 
2 
2 



:\\ and vompU tv nvvtinn K. 
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I For those planning to go to a four-year college or university, 
junior or community college, or take college-level correspon- 
section ' dence courses during the year after leaving high school . . . 



Please answer every question unless you are asked to skip to another one. You may omit any question that 
you or your parents would consider objectionable. 



63. When do you expect to begin college? 



Hefore June 1972 
June through August 1972 
September through December 1972 
In January 1973 or later 



(Circle one.) 
1 

2 

3 

4 



66. Have you applied for admission to any college or university? 

Yes, to one college 

Yes. to two or three colleges / 

Yes, to four or more colleges 

No. thi college I'm planning to attend does not 
require advance application for admission 

No, I plan to apply soon 

67. Have you dfen accepted by any college or university? 



No. I have applied but have not l>een accepted 
No. I ha ve not applied to any college 



(Circle one.) 
I 

2 
3 



(Circle one.) 
I 

2 

3 



68. How important are each of the following in choosing the college you plan to attend? 

(Circle one number on each line.) 



College expenses tuition, books, room, and board ; 

Availability of financial aid such as a school loan, 
scholarship, or grant 
' Availability of specific courses or currieulums 
Reputation of the college in academic areas 
Reputation of the college in athletic programs 
Friends' plans to attend the col lege 
College admission standards 
Parents attended the college 
Advice of a counselor or teac her 
Advice of your parents 
Able to live at home and attend the college 

Able to return Inane frequently Ucause of nearness of the col lege 
Availability of an Horr <>r other officer training program 

29 



Not 
important 



Somewhat 
important 



2 
2 
2 
2 
2 
2 
2 
2 
2 



Very 
important 



3 

3 

3 

3 

3 

3 

3. 

3 

3 

3 

3 

3 
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70, Which of the following best.describes the college at which you plan to study? 

(Circle one.) 

A two-year college (junior college, technic il 
institute, vocational school, or community 
college) I 

A four-year college or university 2 
Have not decided yet 3 



71. How will you enroll in the course of study you plan on taking? 

Regular classes full-time. 
Regular classes part-time 
By correspondence only 
I don't know 



(Circle one.) 
1 

2 
.3 
4 



72. Do you plan to transfer to a four-year college or university after junior or two-year college? 

(Circle one.) 

No. I plan to attend or take courses at a 



four-year college after high school 1 

Yes, I definitely plan to transfer 2 

I have tentative plans ^to transfer. 3 

I am undecided about transferring 4 

I probably won't transfer 5 

I definitely won't transfer f> 



73. How much do you think it will cost you to attend college or take courses during the first year after you 
leave high school? Please include all expenses for one year (fees, tuition, room and board, books, etc.) 
in your estimate. 





(Circle one.) 


Less than $500 


01 


$500 $749 


02 


$750 $999 


03 


$1,000 $1,499 


04 


$1,500 $1,999 


06 


$2,000 $2,499 


06 


$2,500- $2,999 


07 


$3,000 $3,499 


08 


$3,500 $4,499 


09 


$4,500 or more 


10 


I don't know 


11 
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74. From which of the following sources do you expect to get money to pay for your college education? 

(Circle one number on each line.) 



Oo not 
expect to 



Parents 

Havings or summer earnings 
Earnings while taking the course 

Husband or wife . 

Other relatives 'not parents) 

College Work-Study Program 
National Defense Student Loan Program 
Educational Opportunity Grant Program 
Federal Guaranteed Student I/oan Program 

Other loan 

Private scholarship or grant 

Veterans Administration survivors' benefits or direct benefits 
i G I Bill compensation or pension). 

Social Security Benefits for Students Age 18 to 22 (for children 
of retired, disabled, or deceased parents) 

Other sources 



Expect to 
2 
2 
2 
2 
2 
2 
2 
2 
.2 
2 
2 



75. Oo you plan to work at the same time you are taking the courses? 



No 



Yes, 1 to 5 hours a week 

Yes, 6 to 10 hours a week 

Yes, It to 15 hours a week 

Yes, 16 to 20 hours a week 

Yes, more than 20 hours a week 

Yes. but I don't know how many hours a week 
I don't know 



(Circle one.) 
1 

2 
3 
4 
5 
6 
7 
8 



76. Wtfich of the following best describes your plans about participating in an officer training program, such 
as ROTC, while you are in college? 

(Circle one.) 



Would not under any circumstances take ROTC or 

a similar program 1 

Would give some consideration to taking Rose or 

a similar program 2 

Willing to take Rotc or similar program 3 

Definitely plan to take rotc or similar program . . 4 

Don't really know 5 



Now skip to page 31 and complete section K. 
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section For everyone . . . 



Please answer every question unless you are asked to skip to another oiuv You may omit any question 
you or your parents would consider objectionable. 



n that | 



8L school? 00 0bslac,es, what wou,d you most hke *o b « doing during the yearafter you leave 



high 



Working full-time 

Kntcring an apprenticeship or on-the-job 
training program 

doing into regular military service or to a 
service academy 

Being a full-time hoinemaker 

Attending a vocational, technical, trade, or 
business school 

Taking uvudvmiv courses at a junior or 
community college 

Taking Uvhnivttl nr loatttomtl subjtvts at a 
junior or community college 

Attending a four-year college or university 

Working part-time 

Other travel, take a break, no plans 

82, Are you a veteran of the U. S. armed services? 

No 

Yes 



(Circle one.) 
01 

02 

03 
04 

05 

0(5 

07 
08 
09 
10 

(Circle one.) 
1 

2 



83. Do you have a physical condition that limits the kind or amount of work you can do on a job? 

(Circle one.) 



No 
Yes 

84. How d j you describe yourself? 



3 



Ainern an I ndiati 
Mack or Afro-American or Negro 
Mcxicaii-Aincriran or Chicano 
Puerto Kican 

Other Latiii-Ameriean origin 
Oriental or Ai ian-Amerii an 
White or Caucasian 
Other 



1 

2 

(Circle one.) 
1 

2 

:\ 
i 

r» 
i; 

7 

M 
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Student's School Record 
Information 



School Name 



Student's 
Name 



School Code 



Student Number 



LAST 



; i i 



FIRST 
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Most of this information should be obtainable from the school's records. 

However, information not available from the records may be obtained by In- 

tervlewing the student, using a blank copy of this form as an interview guide 



Student's 
Address 













1 










• 








i 








NUMBER STREET 






















1 










I 









Social Security Number 

Rank in Senior Class . 

Total Number in Senior Class 



STATE 



1. What is this student's overall academic average? (Use whichever grading system is used by your school.) 

School's grade scale 

_ Student's Lowest Highest 

Grading system (Circle one.) average possible 

Average letter grade % i 

Percentage grade average 2 

Grade*poiSnt (numerical grade) average 3 

Other '. . . 4 



2. If the student has taken either of the following college admissions tests, indicate the year the test was 
taken and the scores received (record only the most recent set of scores for each test). 



4* 



BAT— YEAR TAKEN 



19 



Verbal 

Quantitative. 



3 



ACT YEAH TAKEN 

act scores: 
English Expression 

Social Studies Reading. 

Science Reading 

Mathematics 

Total Score 



19 



□ 



m 



3. Has this student transferred to this school from another school? 



No 
Yes 



9 



(Circle one.) 
1 

2 
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8. Whdt Is the position 
Answer all parts that 



of this student In ability groups 
apply to this student. 

PART I PART II 

Did the student Were ability 

take courses groups or tracks 

lit. < this during used in these 

the past year? courses? 



or tracks? There are four fjarts to this question. 
PART Ml 



How many 
ability groups 
were used in 



PART IV 
In which groups was this 



these courses? student placed in these courses? 



(If "Yes", 
answer II.) 



(If "Yes", 
answer III 
and IV.) 



No 



Yes 



Science or math 
courses. 

English or language 
courses 7 

Social studies 
courses 

Vocational-technical 
or job-training 
courses 



No 



r 



Yes 



(Enter 
numbers.) 



1 



1 



(Circle one\ number on 
each appropriate line.) 



1st 2nd 3rd 4th 5th 6th or 

lower 

1st 2nd 3rd 4th 5th 6th or 

lower 

1st 2nd 3rd 4th 5th 6th or 

. lowe£ 

1st 2nd 3rd 1th 5th 6th or 

lower 



7* Which of the following -most closely describes this student's course of study? 

(Circle one.) 

General 1 
Academic or college preparatory 2 
Vocational -technical : 

Agricultural occupations 3 
Business or commercial occupations 4 
Distributive education 5 
Health occupations 6 
Home economics occupations 7 
Trade or industrial occupations 8 



3. Has this student received either of the following kinds of remedial instruction? 

(If you circle 2 (under HAS RECEIVED], please circle the number ot semester hours of remedial instruction the student 
has received.) 

Has not Has 

received received Number of semester hours 



Remedial instruction in mathematics 
Remedial instruction in reading or languages 



1 



1 



9. Is this student officially classified as handicapped by specialized professional personnel other than a 
classroom teacher? 

(Circle one number and follow the directions beside the number you circled.) 

(Circle one.) Directions 
No 1 >&kip to Question 11. 



i es 



► Proceed to 
Question 10. 
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